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ABSTRACT
This paper explores the current practices, challenges, and future directions of English pronunciation education in our country, 
with a particular focus on teacher training institutions, classroom implementation, and learner autonomy. While pronunciation 
instruction is recognized as a vital component of communicative competence, it often remains underemphasized in formal 
curricula and classroom practice. Current approaches in Chinese education tend to prioritize segmental features and rote 
repetition, with limited integration of suprasegmental aspects such as intonation and rhythm. Challenges include insufficient 
teacher training, lack of effective teaching materials, limited use of technology, and a persistent bias toward native-like 
pronunciation models. The paper highlights promising future directions, including a shift toward intelligibility-focused 
pedagogy, incorporation of digital tools and AI-driven feedback, and the development of student-centered strategies for 
autonomous learning. Recommendations are provided for policymakers, teacher educators, classroom teachers, and students to 
promote more balanced, effective, and sustainable pronunciation instruction in the Chinese EFL context.
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1　Literature review

Pronunciation is a critical component of oral communication and is closely linked to intelligibility, comprehensibility, 
and fluency (Derwing & Munro, 2005). Early pronunciation teaching followed the behaviorist tradition with an emphasis 
on repetition and mimicry, but more recent communicative approaches (Celce-Murcia, 2010) stress the role of 
pronunciation in context, aiming to help learners achieve intelligible speech rather than native-like perfection.

Pronunciation should be viewed not just as an isolated skill but as a core component of communicative competence, 
alongside grammar and vocabulary. This view supports integrated pronunciation instruction embedded within speaking 
and listening activities. [5]

1.1　Global Perspectives on Pronunciation Teaching

International research suggests a shift from segmental-focused drills toward suprasegmental features such as stress, 
rhythm, and intonation. Gilbert (2008) and Hahn (2004) argue that mastery of suprasegmentals contributes more to 
intelligibility than accurate production of individual sounds. In addition, technology-enhanced instruction—including 
speech recognition apps, visual feedback tools (e.g., Praat), and shadowing—has shown promise in improving learners' 
awareness and autonomy (Levis, 2007; Munro & Derwing, 2015).

1.2　Current State of Pronunciation Education in China

In my country, English pronunciation instruction has historically been underemphasized in the national curriculum (Li, 
2004). Classroom practices often prioritize grammar and vocabulary due to exam-oriented systems like the Gaokao and 
CET, leaving pronunciation neglected. A study by Wei and Zhou (2015) found that many Chinese EFL teachers report 
limited training and low confidence in teaching pronunciation. Textbooks generally treat pronunciation superficially, with 
minimal practice activities, and rarely include communicative or task-based pronunciation tasks (Chen & Goh, 2011). 
Some classroom practices remain repetition, imitation, and correction of errors, typically focusing on segmental features 
such as problematic consonants (/θ/, /ð/, /v/) and vowels (/ɪ/ vs. /i:/).

1.3　Challenges in the Chinese EFL Context

1.3.1　Curricular and Policy Constraints

Pronunciation is often marginalized in national syllabi and high-stakes assessments such as the Gaokao (college 
entrance exam) and College English Test (CET). Because these exams focus mainly on reading, writing, grammar, and 
vocabulary, oral and pronunciation skills receive less instructional time and are viewed as less essential by both teachers 
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and learners (Li, 2004). As a result, pronunciation teaching is often superficial or entirely omitted, especially in exam-
oriented school systems. Teachers may need to "teach to the test" and may avoid time-consuming oral practice.

1.3.2　Limited Teacher Training and Confidence

In-service teacher training programs often focus on general linguistics, grammar instruction, or test preparation, with 
little emphasis on pronunciation (Wei & Zhou, 2015). Furthermore, some teachers lack confidence in their own 
pronunciation, especially in rural or less-developed areas where access to native speaker models and advanced resources 
is limited. This leads to a cycle of avoidance, where pronunciation is taught minimally or inaccurately, perpetuating 
fossilized errors among students.

1.3.3　Learner-Specific Issues and L1 Interference

Chinese EFL learners face predictable phonological difficulties when acquiring English sounds and prosody, primarily 
due to differences between Mandarin and English. Key problems include:

Confusing /r/ and /l/, /θ/ and /s/, or /v/ and /w/ sounds due to lack of equivalents in Mandarin.
Final consonant cluster reduction (e.g., "best" pronounced as "bes").
Inability to differentiate vowel length and quality (e.g., /i:/ vs. /ɪ/).
Difficulty producing stress-timed rhythm, pitch variation, and intonation patterns typical of English, because Mandarin 

is a syllable-timed, tonal language (Jenkins, 2000; Wang, 2016).
These difficulties often persist despite years of study and may lead to reduced intelligibility, misunderstandings in 

communication, and lower learner motivation.

1.3.4　Inadequate Materials and Classroom Practice

Textbooks and teaching materials used in Chinese classrooms frequently underrepresent pronunciation. Where 
pronunciation content is included, it tends to be mechanical and segmental-focused—typically involving minimal pair 
drills or phonetic symbol charts. There is little integration with communicative activities, such as role-plays or real-life 
dialogues (Chen & Goh, 2011). Classroom conditions—large class sizes, limited speaking time, and one-way teacher talk—
further restrict opportunities for pronunciation practice. Students may not receive individual feedback, and oral activities 
are often limited to choral repetition, which has limited impact on long-term acquisition.

1.3.5　Sociocultural and Affective Factors

Pronunciation is often associated with embarrassment or fear of being judged. Our students may feel self-conscious 
when speaking English aloud, particularly if they think their accent is strong or "non-standard." This can create affective 
filters (Krashen, 1982) that reduce willingness to participate in oral activities. The “face-saving” culture prevalent in our 
classrooms can lead to a reluctance to correct peers or openly practice pronunciation, especially in front of the whole 
class (Hu, 2002). Teachers may also avoid giving explicit feedback for fear of damaging students ’  confidence.

1.4　Emerging Innovations and Promising Practices

Mobile-Assisted Pronunciation Learning refers to the use of mobile technologies—primarily smartphones and tablets
—to support pronunciation acquisition. MAPL tools often utilize speech recognition, visual feedback, and gamified 
features to improve segmental and suprasegmental aspects of learners ’  speech. Mobile-assisted pronunciation learning 
(MAPL) tools such as ELSA Speak, FluentU, and iFlytek are gaining popularity among tech-savvy learners (Wang & Chen, 
2018). Blended learning models incorporating pronunciation modules in online/offline instruction are growing in teacher 
training programs[6]. Blended learning refers to the strategic integration of face-to-face classroom instruction with online 
or technology-supported learning. In the field of pronunciation education, this approach has shown significant promise in 
enhancing learner engagement, autonomy, and effectiveness. [4]

1.4.1　Examples of Blended Models in China

University-Level Innovations
Several Chinese universities (e. g., Beijing Foreign Studies University, Shanghai International Studies University) have 

piloted blended pronunciation labs, where students receive instruction in class and complete phonetic drills or rhythm 
exercises online via platforms such as iSmart, Moodle, or Chaoxing. Research has shown increased student autonomy, 
accuracy, and motivation.
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MOOC and SPOC Models
Massive Open Online Courses (MOOCs) and Small Private Online Courses (SPOCs) developed in our country for College 

English often include pronunciation units that use video instruction, interactive IPA tools, and quizzes. Students can 
access these modules flexibly while attending face-to-face speaking classes for reinforcement.

These innovations reflect a gradual shift toward learner-centered, communicative, and autonomous learning models 
for pronunciation education in our country. [3]

1.5　Gap in the Literature

Although studies have recognized the importance of pronunciation, there is still limited empirical research focusing on:
The long-term effectiveness of different pronunciation teaching methods in our country.
How students perceive pronunciation needs and strategies in various learning contexts (e.g., rural vs. urban schools, 

primary vs. tertiary levels).
Further research is needed to guide policy development, improve teacher training, and promote innovative, context-

sensitive practices in Chinese classrooms. [2]

2　Current State of Pronunciation Education in China

2.1　Pronunciation Challenges in English Learning

Chinese learners face specific pronunciation challenges due to the structural differences between Mandarin and 
English. Common issues include:

Consonant Clusters: Mandarin lacks consonant clusters, leading to difficulties in pronouncing words like "strength" or 
"twelfths" .

Vowel Length and Tension: Mandarin vowels are generally shorter and less tense than their English counterparts, 
complicating the accurate production of English vowels. [4]

Intonation Patterns: Mandarin is a tonal language, whereas English uses intonation to convey meaning and emotion, 
leading to potential misunderstandings if Mandarin tonal patterns are applied to English.

Research indicates that these pronunciation issues can impede listening comprehension and oral expression, 
underscoring the need for targeted pronunciation instruction. [7]

2.2　Instructional Approaches and Teacher Training

Traditional English instruction in our country has often emphasized reading and writing, with less focus on speaking 
and pronunciation. However, recent studies suggest that integrating pronunciation training into the curriculum can 
enhance students' overall language proficiency.

Effective strategies
Practical Training: Engaging students in repeated pronunciation exercises and corrective feedback to improve 

accuracy. [9]

Contextual Learning: Creating immersive language environments that simulate real-life communication scenarios.
Teacher Development: Providing educators with specialized training in phonetics and pronunciation pedagogy to 

better support students.
Despite these efforts, challenges remain in implementing comprehensive pronunciation instruction across diverse 

educational settings. [8]

2.3　Common Pronunciation Issues for Chinese Learners

2.3.1　Consonant Clusters

Issue: Mandarin Chinese generally avoids consonant clusters (two or more consonants pronounced together without a 
vowel in between). Chinese learners often insert a vowel to break up the cluster.

Example: "spring" → səpring or supuring (Chen, 2009).

2.3.2　Final Consonants

Issue: Mandarin does not allow many final consonants, so learners may omit them or pronounce them incorrectly.
Example: "map" → ma, "five" → fai (Wang, 2010).
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2.3.3　Voicing Contrast

Issue: Mandarin Chinese does not differentiate between voiced and voiceless consonants at the end of words.
Example: "bat" vs. "bad" → both may be pronounced as bat (Chang, 2012).

2.3.4　Vowel Confusion

Issue: Chinese learners often confuse English vowel sounds that do not exist in Mandarin, especially tense/lax and long/
short pairs.

Examples: "ship" vs. "sheep", "full" vs. "fool" (Jenkins, 2000).

2.3.5　Intonation and Sentence Stress

Issue: Learners may have flat intonation or fail to emphasize the correct words in a sentence, affecting the rhythm and 
meaning of speech. [10]

2.4　Challenges in Pronunciation Instruction

2.4.1　Lack of Teacher Training

Many English teachers, especially non-native speakers, receive limited formal training in phonetics or pronunciation 
pedagogy. Teachers may lack confidence or effective strategies for teaching pronunciation. “Many teachers feel uncertain 
about how to teach pronunciation systematically.” (Gilbert, 2008)

2.4.2　Pronunciation Is Often Deprioritized

In many EFL programs, grammar and vocabulary are given greater attention because they are seen as more tangible 
markers of language proficiency. Teachers often prioritize these aspects to ensure students can pass exams, which 
typically assess reading comprehension and writing skills. As a result, pronunciation, which requires more subjective, 
iterative practice, is often viewed as secondary. In a culture where perfection is emphasized, students may feel that 
incorrect pronunciation will lead to embarrassment, and thus avoid engaging with speaking and pronunciation practice. [7]

2.4.3　Insufficient Classroom Time

One of the most significant challenges in pronunciation education is insufficient classroom time dedicated to 
pronunciation practice. Teachers often find themselves struggling to fit pronunciation instruction into already crowded 
and exam-focused syllabi. As a result, pronunciation practice may either be rushed or completely skipped. Below are the 
key issues associated with this lack of time and its implications for pronunciation education.

2.4.4　L1 Interference

Learners' first languages (L1) can heavily influence how they perceive and produce sounds in the target language. 
Persistent pronunciation errors (e.g., Chinese learners confusing /l/ and /r/, or dropping final consonants).

2.4.5　Inadequate Feedback

Teachers may not provide enough corrective feedback, or students may not recognize the need for correction. 
Mispronunciations may fossilize. (Morley, 1991)

2.4.6　Low Learner Motivation or Awareness

Students may not realize the importance of pronunciation until communication breaks down.
Students may Lack of effort or practice outside the classroom.

3　Innovations and Good Practices

3.1　Emphasizing Suprasegmental Features for Intelligibility

Traditionally, pronunciation instruction focused on segmental features—individual vowel and consonant sounds. 
However, recent studies emphasize the importance of suprasegmental such as stress, rhythm, and intonation, which 
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contribute more significantly to intelligibility and natural-sounding speech.
Teaching sentence stress, pitch variation, pausing, and linking. Teaching sentence stress, pitch variation, pausing, and 

linking helps learners speak more naturally and be more easily understood. These are part of suprasegmental features in 
pronunciation and can be effectively taught using a mix of explanation, modeling, guided practice, and real-life 
communication tasks. [1]

3.2　Technology-Assisted Pronunciation Training (TAPT)

TAPT refers to the use of technological tools—such as mobile apps, language learning software, AI speech recognition, 
and online platforms—to help learners improve segmental (sounds, phonemes) and suprasegmental (intonation, stress, 
rhythm) aspects of pronunciation.

3.2.1　Suprasegmental-Focused Teaching (Stress, Rhythm, Intonation)

Shifting focus from individual sounds (segmentals) to suprasegmentals improves intelligibility more effectively.

3.2.2　Integrating Pronunciation into Communication Activities

Integrating pronunciation into communication activities is essential for helping learners use accurate pronunciation in 
real-life, meaningful contexts. Rather than treating pronunciation as isolated drills, this approach embeds it into speaking 
tasks that emphasize intelligibility, fluency, and interaction—key elements of communicative competence. Pronunciation 
is most effective when embedded in meaningful speaking tasks, rather than taught in isolation.

3.2.3　Visual Feedback Tools

Visual Feedback Tools in pronunciation instruction are powerful resources that help learners see what they are doing 
with their speech—often in real-time—and compare it to native-like models. This type of feedback makes abstract 
features of pronunciation (such as pitch, stress, or articulation) visible and concrete, supporting better awareness, self-
monitoring, and correction.

Using tools like spectrograms or pitch trackers helps students see their pronunciation and intonation patterns.

3.2.4　Phonological Awareness Training

Phonological awareness refers to the ability to consciously notice and work with the sound structure of a language. 
Phonological Awareness Training is a key component of pronunciation instruction, especially in the early stages of 
language learning.

It focuses on helping learners recognize, differentiate, and manipulate the sound structures of language—from whole 
words down to individual phonemes. This type of training is essential for improving both pronunciation and listening 
skills and supports overall language proficiency.

4　Recommendations

4.1　For Policy Makers

4.1.1　Integrate Pronunciation Instruction in National Curricula

Mandate pronunciation-focused modules in English curricula at all educational stages, from primary to university 
levels. Encourage the use of phonetic transcription (IPA) and pronunciation training software in standard textbooks and 
materials.

4.1.2　Invest in Teacher Training and Certification

Establish specialized training programs in pronunciation pedagogy for English teachers.
Require ongoing professional development workshops focused on segmental and suprasegmental pronunciation 

instruction. Include pronunciation evaluation in teacher certification exams.

4.1.3　Support Technology-Enhanced Learning Tools

Fund and promote AI-driven pronunciation apps, such as those offering real-time feedback and speech analysis. 
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Encourage partnerships with EdTech companies to develop localized tools that address Chinese learners ’  common 
pronunciation challenges.

4.1.4　Develop National Assessment Standards

Design standardized pronunciation assessment rubrics that include clarity, stress, intonation, and rhythm.
Use these assessments for diagnostic, formative, and summative purposes in schools and universities.

4.1.5　Encourage Research and Resource Development

Support academic research on Chinese learners ’  pronunciation errors and effective instructional techniques. Fund the 
creation of Chinese-accent-specific pronunciation corpora and pedagogical resources. (Levis, 2005).

4.2　For Teacher Training Institutions

4.2.1　Systematic Pronunciation Pedagogy in Pre-Service Curriculum

Offer dedicated courses on English phonetics, phonology, and pronunciation teaching methodology.
Cover both segmental features (vowels, consonants) and suprasegmental features (stress, rhythm, intonation).
Incorporate contrastive analysis between English and Mandarin phonology to identify typical learner errors.

4.2.2　Provide Hands-On Training with Digital Tools

Equip future teachers with skills to use speech recognition software, AI pronunciation trainers, and phonetic 
visualization tools (e.g., Praat, Elsa Speak).

Simulate classroom environments using pronunciation teaching apps and interactive pronunciation tasks.

4.2.3　Emphasize Practical Teaching Skills

Include microteaching sessions focusing on pronunciation instruction.
Require student-teachers to design and deliver lessons that integrate pronunciation into communicative activities.

4.2.4　Develop Diagnostic and Corrective Feedback Competence

Train teachers to perform diagnostic assessments of students ’  pronunciation problems.
Teach techniques for providing clear, encouraging, and effective feedback, including reformulation, modeling, and 

minimal pair drills.

4.3　For Classroom Teachers

4.3.1　Integrate Pronunciation into Daily Lessons

Teach pronunciation in context, alongside vocabulary and grammar—not just in isolated drills.
Use communicative activities like role-plays, dialogues, and reading aloud to practice stress and intonation.

4.3.2　Focus on Intelligibility, Not Perfection

Emphasize clear and understandable speech, rather than native-like pronunciation. Teach features most important for 
communication, especially word stress, sentence rhythm, and intonation patterns.

4.3.3　Target Common Chinese Learner Challenges

Address typical difficulties, such as:
Confusion between /l/ and /r/
Problems with voiced/voiceless pairs (e.g., /b/ vs. /p/)
Final consonant omission
Monotone intonation
Use minimal pairs and contrastive exercises to help students distinguish sounds.[1]
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4.3.4　Use Technology and Multimedia

Incorporate tools like YouGlish, ELSA Speak, Sounds of Speech, or Praat to provide models and feedback.Use videos, 
songs, and audiobooks to demonstrate natural pronunciation and rhythm.

4.4　For Students

4.4.1　Shadowing Practice

Listen and repeat after a native or proficient English speaker with minimal delay. Start with short clips (e. g., news 
segments, TED Talks, YouTube videos), focusing on rhythm, intonation, and stress.

4.4.2　Record and Compare

Record your speech using a phone or computer. Compare your pronunciation with a model speaker by playing both 
back-to-back. Focus on identifying specific differences in vowel sounds, consonants, or intonation patterns.

5　Conclusion

This paper has explored the multifaceted nature of pronunciation instruction, highlighting its essential role in 
developing communicative competence among English learners. It examined the definition and components of 
pronunciation—including both segmental (individual sounds) and suprasegmental features (stress, rhythm, and 
intonation)—and emphasized their collective contribution to spoken intelligibility.

Despite its importance, pronunciation education in our country continues to face significant challenges, including 
limited classroom time, insufficient teacher training, curriculum neglect, and lack of learner awareness. Nevertheless, 
innovations such as technology integration, suprasegmental-focused teaching, and communicative approaches offer 
promising solutions. Best practices from global research also suggest the value of visual feedback tools, learner 
autonomy, and differentiated instruction.

Pronunciation is not merely about sounding native-like; rather, it is crucial for achieving intelligibility and facilitating 
effective communication in both academic and professional contexts. As such, its status in English language education 
should be elevated at both the policy and classroom levels. [11]

Looking ahead, the future of pronunciation education in our country should involve a more robust curricular presence, 
improved teacher education in phonetics and phonology, and an increased focus on learner-centered strategies. 
Empowering students with tools for autonomous learning and creating supportive environments for pronunciation 
practice will be key to fostering confident, intelligible English speakers.
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